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1.0  Aims and Objectives 
1.1 The Governing Board and staff will do their best to ensure that the necessary 

provision is made for any student who has special educational needs and ensure 
that, where the Headteacher has been informed of those needs, that these needs 
will be made known to all who are likely to work with them. 

 
1.2. The staff and governors in the school are aware of the importance of identifying and 

providing for those students who have special educational needs. 
 
1.3. Headteacher, staff and governors will draw up and report annually to parents on the 

policy and effectiveness of the school’s work for students with special educational 
needs.  This can be found on the schools website. 
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1.4. The staff will ensure that students with special educational needs join in the activities 
of the school together with students who do not have special educational needs, so 
far as that is reasonably practical and compatible with the student receiving the 
necessary special educational provision, the efficient education of other children in 
the school and the efficient use of resources 

 
2.0 Definition of Special Educational Need  
2.1  Special Educational Needs (SEN) Code of Practice: for 0 to 25 years states that: 
 ‘a child or young person has SEN if they have a learning difficulty or disability which 
 calls for special educational provision to be made for them. Where a child or young 
 person has a disability or health condition which requires special educational 
 provision to be made, they will be covered by the SEN definition: 

‘A child of compulsory school age or a young person has a learning difficulty or 
disability if they:  
(a) have a significantly greater difficulty in learning than the majority of others of the 
same age; or  
(b) have a disability which prevents or hinders them from making use of educational 
facilities of a kind generally provided for others of the same age in mainstream 
schools or mainstream post-16 institutions.’ 
 

2.2 Students are not regarded as having learning difficulties solely because their 
 language, or form of the home language, is different from that in which they are 
 taught. Identifying and assessing SEND for students whose first language is not 
 English requires particular care and we will look carefully at all aspects of a student’s 
 performance in different areas of learning and development or subjects to establish 
 whether lack of progress is due to limitations in their command of English or if it 
 arises from a SEND or disability. Difficulties related solely to limitations in English as 
 an additional language are not SEND. 

 
2.2 The four broad areas for Special Educational Needs and provision are: 

1. Communication and interaction  
2. Cognition and learning  
3. Social, mental and emotional health  
4. Sensory and/or physical  

 
2.3  Many children and young people have difficulties that fit clearly into one of these 
 areas; some have needs that span two or more areas; for others the precise nature 
 of their need may not be clear at the outset. 
 
2.4 Many children and young people who have SEND may have a disability under the 
 Equality Act 2010 – that is ‘…a physical or mental impairment which has a long-term 
 and substantial adverse effect on their ability to carry out normal day-to-day 
 activities’.  This definition provides a relatively low threshold and includes more 
 children than many realise: ‘long-term’ is defined as ‘a year or more’ and ‘substantial’ 
 is defined as ‘more than minor or trivial’.  This definition includes sensory 
 impairments  such as those affecting sight or hearing, and long-term health 
 conditions such as  asthma, diabetes, epilepsy, and cancer.  Children and young 
 people with such conditions do not necessarily have SEND, but there is a significant 
 overlap between disabled children and young people and those with SEND.  Where 
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 a disabled child or young person requires special educational provision they will also 
 be covered by the SEND definition.  
 
2.5 The identification ‘behaviour’ as a need is no longer an acceptable way of describing 
 SEND. Any concerns relating to a student’s behaviour should be described as an 
 underlying response to a need which must be identified. 
 
2.6   The following are factors that may impact on progress and attainment but are not in 
 themselves a special educational need: 

• Disability (the Code of Practice outlines the “reasonable adjustment”  duty for 
all schools provided under current Disability Equality legislation – these alone 
do not constitute SEND)  

• Attendance and Punctuality  

• Health and Welfare  

• EAL  

• Being in receipt of Student Premium Grant  

• Being a Looked After Child/Child in Care  

• Being a child of Serviceman/woman  
 

3.0  Responsible Persons 
3.1 The ‘responsible persons’ for SEND are the Headteacher and Mrs M Pearson 

(SEND Governor). 
 
 
3.2  The person co-ordinating the day to day provision of education for students with 

 special educational needs is Mrs J Barnes (SENDCo). 
 
4.0 Admission and Inclusion 
4.1 Hayle School is a Local Authority maintained school and all admissions to the school 

must be made through the local authority. 
 
4.2 All teachers in the school are teachers of children with Special Educational Needs.  

Hayle School adopts a 'whole school approach' to special educational needs which 
involves all the staff adhering to a model of good practice.  The staff of the school 
are committed to identifying and providing for the needs of all children in a wholly 
inclusive environment.  Inclusion is regarded as crucial to this policy. 

 
4.3 The school operates an equal opportunities policy for all children and those with 

special educational needs who are afforded the same rights as other children.   This 
includes both those children with statements of special educational needs and those 
others with less significant problems. 

 
4.4 The school has three disabled toilet/showers, two lifts and ramps where necessary.   
 
4.5 Specialist provision can be made in the following areas:

• Medical/Physical 

• Curriculum 

• Literacy 

• Numeracy 

• Social, Mental and 
Emotional Health 

• English as an Additional 
Language (EAL) 
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5.0 Access to the Curriculum 
5.1 The School Curriculum, including the National Curriculum, will be made available for 

all students.  Where students have special educational needs, a graduated response 
will be adopted.  The school will, in other than exceptional cases, make full use of 
classroom and school resources before drawing on external support. 

 
5.2 The school will make provision for students with special educational needs to match 

the nature of their individual needs and the class teacher, Teaching Assistant and 
SENDCo will keep regular records of the students’ special educational needs, the 
action taken and the outcomes. 

 
5.3 There will be flexible grouping of students so that learning needs may be met in 

individual, small group or whole class contexts. 
 
5.4 The curriculum will be differentiated to meet the needs of individual students.   

Teaching styles and flexible groups will reflect this approach. 
 
5.5 Schemes of work for students, within classes and year groups, will reflect whole 

school approaches to teaching and learning and will take account of special 
educational needs. 

 
5.6 Curriculum tasks and activities may be broken down into a series of small and 
 achievable steps for students who have marked learning difficulties. 
 
5.7  At break and lunchtimes the schools has several areas (Learning Zone, Inclusion 
 Room and Student Support Centre) for those students who are unable to manage 
 with unstructured times 
 
6.0 Providing a Graduated Response  
6.1  The SEND register comprises of two categories. The highest category of need is 
 represented by students who have an Education, Health and Social Care Plan 
 (EHCP) or statements. These students require additional resources, provided either 

out of the school’s own funding or via a combination of school’s funding plus ‘top-up’ 
funding provided by the Local Authority.   Students at this level are identified by an 
‘E’ on the SEND Register. 

 

6.2  Some students will have additional needs that require extra support but this support 

will be at a level below that of an EHCP. These students will be identified as having 

SEND Support (K) and they form the second category of students whom we place on 

the SEND register. Students in this category receive additional support generally 

provided by school staff.   
 
7.0   Early Identification 
7.1  At Hayle, we carry out a detailed individual assessment of need for each child or 

young person at the earliest opportunity.  For the majority of students this will be part 
of the transition programme and will start in Year 5.  For other students who join at 
different times of the year or join different year groups this will be through the 
admission process.  
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 Our Transition booklet programmes provide further information on the transition 
programme.  Additional assessments, if appropriate, will normally take place within 
the first two weeks of a student’s placement at Hayle School.  

 
7.2   This assessment may consist of: 

• A meeting with parents/carers 

• Advice from previous schools 

• Advice from external professionals 

• Reading and Spelling Age Assessment 

• Key Stage 2 SATs results 

• Specialised testing eg dyslexia screening / additional reading tests 

• Observation by specialist teachers eg Educational Psychologists 
. 

7.3 In addition to the above, teachers, supported by the Senior Leadership Team, make 
regular assessments of progress for all students and student progress is regularly 
recorded in Progress Monitoring. Where students are not making adequate progress 
given their age and starting point, they will initially receive additional support from 
their teacher. 

 
 Adequate progress is progress which:  

• is similar to that of peers starting from the same baseline;  

• matches or betters the child’s previous rate of progress;  

• closes the attainment gap between the child and their peers; 

• prevents the attainment gap growing wider. 
 
7.4 Where students continue to make inadequate progress, despite in class 
 interventions and support, the SENDCo, working with the class teachers, will 
 assess whether the child has a significant learning difficulty. Where this is the 
 case, then a decision will be made about the level of SEND support that is required  
 to support the child.  
 
7.5  Where it is determined that a student does have SEND, parents will be formally 

 advised of this before inclusion of the individual on the School SEND Register. The 
 aim of formally identifying a student with SEND is to help the school ensure that 
 effective provision is put in place and so remove barriers to learning. The support 
 provided consists of a four part process: Assess, Plan, Do and Review.  

 
 This is an ongoing cycle to enable the provision to be refined and revised as the 
 understanding of an individual grows. This cycle enables the identification of those 
 interventions which are the most effective in supporting the student to achieve good 
 progress and outcomes 
 
7.6 The type of support offered that is additional to and different from the normal 
 differentiated curriculum includes:  

• In-class support by teacher/teacher assistant  
• Withdrawal for individual/small group work  
• Home/school reading schemes  
• Behaviour modification programmes  
• Use of specialist equipment  
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• External support  
 
7.6 If progress is still not achieved given this level of support a decision will be made as 

to whether to make a referral for an Education, Health and Care Plan.  This decision 
will be taken at a progress review meeting involving the child, parents, SENDCo and 
other professionals as appropriate.  The child may be  assessed bearing in mind the 
County guidance with a view to initiating a statutory assessment of special 
educational needs under the 1996 Education Act. The appropriate forms will be used 
for recording and referral as necessary. 

 
8.0 Resources 
8.1 Please refer to the Annual SEND Report on the school website for details on 

budgets, staffing levels and numbers of students. 
 
9.0 Liaison with External Agencies 
9.1  Parents will always be informed when an external agency becomes involved with 
 their child.   
 
9.2 Regular liaison is maintained with the following external agencies  
 

• Alternative Education Provision 
(ie Student Referral Units) 

• Assessment and Education 
Provision team 

• Autistic Spectrum Team 

• Behaviour Support Service 
(BSS)  

• Careers South West 

• Child Adolescent Mental Health 
Service (CAMHS) 

• Children in Care Education 
Service (CiCESS)  

• Contact a Parent Service  

• Education Welfare Service  

• Educational Psychology Service 

• Health Service  

• Hayle Youth Project 

• Penhaligons Friends 

• Reintegration officer  

• SEND Support Services  

• Social Work 

• Support (Augmentative 
Alternative Communication)  

• Supporting Families 

• The Hearing Support Service  

• The Vision Support Service 

 
10.0 Staff Development 
10.1 In-service training needs related to special educational needs will be identified by the 
 SENDCo in consultation with the staff and will be incorporated into the staff 
 development training programme. 
 
11.0 Working with Parents 
11.1 Hayle School believes that a close working relationship with parents is vital in order 

to ensure student success. 
 
11.2 The school will actively seek the involvement of parents in the education of their 

children. It is recognised that it is particularly important with students who have 
special educational needs where the support and encouragement of parents is often 
the crucial factor in achieving success. 

 
11.3 The school will follow the recommendations outlined in the Code of Practice.   
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11.4 As mentioned above, parents will be fully consulted before the involvement of 

external support agencies with their children, and will be invited to attend any formal 
review meetings at all stages 

 
11.5 Please see further details on partnership working in the Hayle School Offer on the 

website. 
 
12.0 Student Participation 
12.1 The school will work to ensure that students are fully involved in the plans and 

decisions made to address their individual needs and their targets. 
 
13.0   School Offer and Cornwall’s Local Offer 
13.1 Please refer to the school’s website to find further information or Cornwall’s 
 Family Information Service at: 
http://www.cornwallfisdirectory.org.uk/kb5/cornwall/fsd/localoffer.page 
 
14.0 Evaluating Success 
14.1 The governors will gauge the success of this policy by the achievements, both 

academic and non-academic, of the students who have required support. 
 
14.2 This will be qualified and/or quantified by reviewing individual successes, overall 

achievement of students with SEND and closing the gap measures. 
 
14.3  The level of engagement by parents and students and their opinions will also be 

collected and evaluated. 
 
15.0 Arrangements for the Treatment of Complaints 
15.1  Please refer to the schools complaints procedure on the school website. 
 
16.0  SEND Code of Practice 2015 
16.1 The Code of Practice can be found at;  
 
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEN
D_Code_of_Practice_January_2015.pdf 
 
17.0  Policy Review 
17.1 This policy will be reviewed annually by the Governor’s Quality and Standards 
 Committee. 
 
 

Adopted by Governing Board:  March 2016 

 


