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Global Values Curriculum Statement

Curriculum Intent

The Hayle Academy Curriculum ensures that all our students have the opportunity for academic and
personal development across a broad range of subjects and experiences. It combines equality of
opportunity to our core learning with opportunities for students to make individual choices regarding
their learning experiences. Acquisition of knowledge and the development of skills are the
cornerstones of our student’s progress and we place a high value on building their understanding of
community, place and social justice. Lessons and other learning experiences are sequenced to build
on students’ prior knowledge, and to ensure that students deepen their understanding of each
subject, and the interconnection between subjects and their global context.

Our Curriculum is the foundation to achieving our Core Principles:

● Students leave Hayle Academy with high value achievements and the life skills and resilience

that provide a platform for future success and happiness.

● We are inspired to work together to research, design and implement highly effective and

sustainable solutions to develop and maintain our thriving school community.

● Continuous improvement is achieved through a whole school culture of, and commitment to,

creativity, engagement and professionalism.

What is unique to the study of Global Values?

At Hayle Academy, we feel that students’ personal development is vital to their wellbeing and future
success. The intent of the Global Values curriculum is to be responsive to the needs of the school and
the individuals within it, and to deliver high quality education in the areas outlined below:

● Citizenship

● Religious Education

● Personal, Social, Health and Economic Education

● Relationships and Sexual Education

● Careers (as part of the wider CIAEG program)

Students will have the opportunity to develop their understanding of the world around them through

the study of a range of challenging topics. This not only takes place within Global Values lessons but

also within the wider school curriculum including tutor time and the assembly program. There is also

a program of additional activities which is regularly reviewed and updated according to the needs of

our students and the Global Values curriculum aims to be flexible in its ability to respond to different

situations that may occur.

Although not taught as explicit ‘subject’ areas, SMSC and British Values remain at the heart of the

Global Values curriculum.

Global Values is fully engaged in the implementation of our academy intent statements which have
been developed and agreed in collaboration with all staff here at Hayle academy.

“When educating the minds of our youth, we must not forget to educate their hearts”

Dalai Lama
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Global Values Curriculum Statement

What is the sequence and structure of delivery?  Why is the curriculum sequenced in this
way? What are the barriers / limitations?
At Hayle Academy our students will experience:

● A smooth transition through education training and into employment.
● All subjects in a well sequenced and coherent way.  Where carefully chosen components aid

subsequent learning that is taught by highly skilled staff who are present and approachable.
● In Global Values within the PSHE/RSE elements, sequencing is designed to ensure that concepts

are covered at an age appropriate level and follow guidance from the DfE and PSHE association.
Repeat concepts are interleaved throughout to assist with understanding and making links. For
example, it is important for students to understand and recognise the characteristics of
respectful relationships (Y7) before they can identify negative relationships and what to do
about them (Y8 and beyond). This journey is exemplified in the Global Values Learning Pathway
available here and on the school website.

● Within RE, the curriculum follows a thematic approach and offers a depth of knowledge rather
than an overstretched breadth. The

● Challenge that is planned for at all levels through curriculum goals to develop deeper thinking.
Where repetition is planned to embed accumulated knowledge in long term memory.

● A curriculum where tasks that provide little additional knowledge or develop additional skills are
removed and assessment is not the sole driver for learning so that a love of learning can
develop.

● A school that is fully aware of the learning difficulties of its students and impact of the
curriculum on minority groups. The high proportion of disadvantaged students, low literacy on
entry and SEND students means we have a focus on reading and extended writing in Global
Values.

● A broad range of subject areas and have the opportunity to pursue a wide variety of
qualifications that are suited to the individual.  Where there is a flexible curriculum with suitable
option choices and an understanding of what is taught, why it is taught and when it is taught.

● A school that removes barriers especially for pupil premium students to ensure access to a full
and varied curriculum. In Global Values we want to ensure that all students have an excellent
understanding of local, national and global issues and are able to confidently take their place in
our global society. We want to raise students’ aspirations and provide them with the tools and
skills to follow their chosen future journey.
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What do our students look like? What are their needs? What do students need to know?
At Hayle Academy our students will:

Knowledge, Skills and Personal Learning:
● Be confident and skilled in the use of number. Be able to manage and understand money and

the role it plays in our lives and understand how financial choices can affect ourselves and
others.

● Possess and apply a well-developed and varied vocabulary and have developed a love of reading
for meaning and understanding as well as pleasure.

● Have had opportunities to acquire an appreciation of the arts.
● Be enthusiastic and eager to be a lifelong learner and show an understanding of the value of

education.  They are inquisitive and curious about the world around them and are able to recall
and apply a broad general knowledge creatively.

● Be reflective about their learning, feel challenged at the right level and have developed
appropriate skills to solve problems.

● To be able to link learning and make connections with their knowledge to help develop skills. To
possess and apply an ability to transfer knowledge and skills and make connections across
subject areas.

● Have opportunities to experience events to increase their cultural capital that go beyond the
academic curriculum and beyond their normal life experiences and have the ability to articulate
these experiences.

Personal Development and Wellbeing:
● Develop a healthy view of self and maintain physical, emotional and mental health and

wellbeing.
● Have no fear of criticism, judgement, failure or rejection and develop high levels of self-esteem.
● Accept responsibility for their own behaviour and maintain high personal expectations of

conduct, morality and integrity by being punctual and reliable, showing respect for others,
demonstrating an outstanding commitment to their education, be compassionate, kind and
empathetic and maintaining a positive mental attitude.

● Be able to identify and develop personal attributes such as leadership, organisation, resilience,
independence and communication skills.  To be self-confident, self-motivated, adaptable and
have an ability to persevere.

● Feel supported, safe and secure.  Be digitally aware and be able to identify, evaluate and manage
risks to stay safe.

● Be aspirational and ambitious in order to achieve their full potential.  Feel stimulated and
engaged and can see the benefit of working hard.  Feel comfortable celebrating their own
success and the success of others.

Future Learning and Employment:
● Have a well-developed understanding of future learning and career paths. Have developed

broad life skills and the appropriate employability skills such as team-work, leadership, flexibility,
ambition and resilience that they will need for that future learning or employment.
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Promoting British and Global Values:
● Demonstrate a respect and tolerance for others in terms of their beliefs, culture, values or

opinions and understand that the law protects our right to hold differing faiths and beliefs.
● Have a respect for and appreciation of the law and understand that the law is there to protect us

and our wellbeing and safety.
● Have a broad experience of differing cultural experiences.
● To be able to articulate personal values and evaluate the values and opinion of others so they

have the ability to reassess their values in light of new learning.
● Understand the importance of identifying and combating discrimination in all its forms,

developing respect for equality and diversity.

Contributing to the Wider Society:
● To have respect for and make a positive contribution to school and wider society.  To understand

right from wrong and have respect for people and organisations in the local and wider
community.

● Have a passion to respect and protect the environment for future generations.
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Curriculum Implementation

General Principles

● Global Values is sequenced according to guidance from the DfE, PSHE Association and Locally
Agreed Syllabus for Religious Education. Links are also made to the CDI Framework and
Gatsby benchmarks where appropriate. These are mapped to ensure content coverage.

● Where possible, strands from the different areas are interleaved so that there is a cohesive
approach to Global Values education. For example, when students are studying
contraception, they will also study a range of religious beliefs surrounding the use of
contraception. When studying Religion and Life, they will not only consider the religious
responses to issues such as euthanasia and abortion, but also the rule of law on these
matters.

● The curriculum is delivered at an age-appropriate level and strands that are begun in Year 7
are repeated with increasing depth and complexity throughout the curriculum. An example
of a typical topic structure can be seen in the Relationships (as part of RSE) strand below:

Year 7 Year 8 Year 9
What is personal identity?
How does this relate to British
Values?

What is consent? How do I look? (body image -
female and non-binary focus) Is the
media to blame for eating
disorders?

How do we maintain good
friendships that are positive
and safe?

What is contraception? What are
the consequences of not using it?

Is the media to blame for eating
disorders?

What happens when we fall in
and out of love? How do we
deal with family relationships?

What are the dangers of
pornography and sexting?

It's not just a slap…domestic
abuse including coercion, control,
threats and violence

Is it bullying or banter? What
is and how do we deal with
cyberbullying?

What is body image? (male  &
transgender focus)

What is sexual
exploitation…HBV…forced
marriage?

What is radicalisation and
extremism?

What is peer on peer abuse?
(sexual harassment, abuse,
cyberbullying, sexting, upskirting
et al)

Q&A

● The curriculum is responsive and is adapted where a need has been identified. An example
of this is the addition of the NATRE Anti-Racist RE unit of work for all KS3 students (2021) to
address the national concern following the Euro 2020 football tournament.

● RSE is included at the beginning of Year 7 to encourage and develop positive relationships at
this time of transition. This is also the first concept studied in Year 8 owing to an increased
awareness of cases of CSE within the community.
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● The decision to take a thematic approach to RE has been made (2021) to offer a more
engaging curriculum in RE at a time when it has a negative historical reputation amongst
some students.

● There is an equal balance of time spent on RE/PSHE.
● RE topics are assessed using an extended writing task towards the end of each scheme of

learning.
● PSHE elements are in a unique position when it comes to embedding knowledge. Where

there are areas that need to be committed to memory, we follow faculty strategies to ensure
this takes place:

o Basic knowledge is selected as 10 pieces of fundamental information and is named
“The Basic 10” These are given at the start of each topic for students to develop their
understanding and use throughout the topic.

o Use of topic trackers and knowledge organisers to enable students to refer to prior
knowledge and develop new learning

o Low stakes questioning

Time allocation

Each year group will have the following allocation for hours where they are taught the Global Values
Curriculum:

Year Group Year 7 Year 8 Year 9 Year 10 Year 11
Lessons

allocated
2 2 2 1 2

Percentage of
curriculum time

5% 5% 5% 2.5% 5%

Pupil organisation

From September 2021:

● (From Sept 2021) Students are taught in mixed ability classes across all 5 years.

Accumulation of knowledge

● We ensure knowledge is embedded into long term memory by tracking the repeat concepts
and repeating them with increased complexity.

● Basic knowledge it selected as 10 pieces of fundamental information and is named “The
Basic 10” These are given at the start of each topic in a knowledge organiser for students to
use throughout the topic. They are carefully chosen pieces of knowledge that link to the
curriculum threads.

● A retrieval toolkit is currently under development which aims to give teachers a range of
techniques and examples that can be used in the classroom
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Teaching and learning provision

● Feedback, including peer assessment in the form of “Great RE Writing” writer’s palette. This
is a selection of skills to include in extended writing to demonstrate what great RE writing at
Hayle looks like.

● Topics are assessed using an extended writing task towards the ends of each RE scheme of
learning. This is assessed using the “Great RE Writing” writer’s palette

● Basic 10s are used to retrieve core information in low stakes quizzing
● Literacy and vocabulary toolkit are under development with a selection of T+L strategies

used within the faculty.
● Students write in prose for the majority of lessons to enhance literacy skills and improve

their written arguments.
● Lessons include a strong emphasis on linking phrases such as “this means that… or this

results in..” to facilitate our curriculum goal of making geographical links.

Adapted provision

● Lessons follow the whole school strategy of “pitching to the top” and differentiate down
● Writing frames, including structure strips and sentence starters are used to help SEND and

LPA students.
● Alongside the whole school strategies for raising progress of disadvantaged students, Global

Values works with a Pupil Premium (disadvantaged) strategy as part of the wider
Humanities faculty

● Lessons are differentiated
● More able students are challenged with the differentiated “Great RE Writing” writer’s

palette

Enriched provision

TBC

Curriculum Impact

Summative assessment

● STAR feedback on extended writing tasks within RE units of work (3 per academic year). This
is supported by a writers’ palette - a selection of successful things to include in RE extended
writing. Sections of positive work are highlighted in the students’ work and teacher feedback
makes it explicit why this section is so effective. This supports the school literacy policy and
provides challenging writing tasks teacher feedback makes it explicit why this section is so
effective. This supports the school literacy policy and provides challenging writing tasks.
These are also being incorporated into non-RE elements of the curriculum and their use is
currently being developed.
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● Students are graded ‘Developing, Secure or Mastering’ using criteria specified for each piece
of writing

● No formal examinations are required for this subject

Formative assessment

● Low stakes testing of Basic 10s
● Use of topic trackers and knowledge organisers  to identify knowledge and understanding
● Student voice surveys and monitoring at the end of each PSHE, RSE or Careers based unit.

Findings from these are used to inform further teaching

Progress is monitored by

● Shared mark books, where data from extended writing tasks are recorded using ‘D, S or M’
(Developing, Secure or Mastering)

● Teaching and Learning is monitored through learning walks by faculty lead, subject lead and
SLT

● The delivery of tutor time activities is monitored through learning walks and work scrutiny
● Work scrutiny is also completed and recorded

Progress of focus groups

● Humanities (including Global Values) has a pupil premium policy. This is a document that
outlines the intent, implementation and impact of non-negotiable PP strategies within the
faculty.

● Focus groups are monitored using shared mark books, where data can be sorted and filtered
according to SEND, PP etc.

Student feedback

● Student voice is completed to monitor student’s understanding and development of the
curriculum

● In Year 11, students are asked to contribute to the design of the curriculum so that we
deliver content that they feel is important and relevant to them at that particular time. This
varies year on year.
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